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As we are coming into the last term of the school year, it is the perfect time to begin preparing and applying to the Department of Education & Science for the resource hours needed for next years students.  It is often difficult to know what exactly is needed to get these resources.  People often ask question as to why some children get resources and exemptions while other children, who it is felt may need the additional help, do not.

Outlined below are some specifications for obtaining additional resource teaching in both primary and secondary (they sometimes have different requirements) which we hope you find useful.  
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Resource and information for schools and individuals interested in assessment & special needs





Good response to online course in Educational Testing








A quick note: 


Welcome to the second edition of Éirim news.  We had great feedback from the first issue; however we would still love to hear back with suggestions about the types of articles you would like to see featured.  We would also love to receive articles from you!! It could be anything from an educational poem you’ve written to a new strategy for learning you’ve used in the classroom or perhaps a new website you’ve come across.


Enjoy the read!!





Please e-mail us your input to � HYPERLINK "mailto:training@eirim.ie" ��training@eirim.ie�


Rebecca James


Director





There has been a high response to Éirim’s new course in educational testing.  This course, which leads to the British Psychological Society’s Certificate of Competence in Educational Testing, is run in conjunction with Real Training who are the major providers of training in the UK.  The course is an excellent opportunity to obtain a recognized qualification in the administration, interpretation and use of psychometric tests.  


So far, the enrolment on the course has included class teachers, resource teachers, psychologists, special needs assistants, SENOs, disability advisors from colleges as well as others involved in the use of educational tests.  


The first competence day (a day where students on the course to complete exercises in order for their knowledge of the course to be assessed) was held in the D4 hotel Ballsbridge.  A verified assessor of the British psychological Society flew over from England for the day and assessed all of the students.  The day was a success and we are happy to say that everybody passed with flying colours!





If you would like more information about this certificate course please contact Éirim via phone, e-mail or via our website.





Rebecca Ashton conducted research on pupil’s views of the transition to second level schools (reported in Support for Learning).  In her study, children in their final year of primary school (Year 6) were asked about their experiences of transition to high school so far. Their responses were elicited in various ways – including questionnaires, discussion, drawing and writing. 


 


The children raised a range of issues including mixed feelings; friends; bullying; getting lost; race; being the only child from their primary school; teachers; growing up; and school choice. Learning issues were rarely raised, suggesting that the social aspects of the move are most important for children at the end of Year 6. The students had lots of ideas on improving the transition experience.  Most students wanted as much experience of their new school as possible, before they start attending there as a pupil. 


 


Ashton suggests that a key finding from this study is that children can be a very valuable resource in improving transition. Given accessible opportunities, which need not take up large amounts of time or resources, all children can inform the transition process and contribute to ongoing improvement.  This was also the message from the SWA team who talked to students in post primary schools, after they had made the transition.  Combining these two perspectives makes a valuable contribution to the area.


 


The article can be found on www.Ingentaconnect.com


 


Ashton, R. (2008) Improving the transfer to secondary school: how every child's voice can matter.  � HYPERLINK "http://www.ingentaconnect.com/content/bpl/sufl" \o "Support for Learning" \t "_blank" �Support for Learning�, Vol 23, (4,), pp. 176-182
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Journal Reviews:  


In this series we will review some recent research articles of interest to teachers


Transferring to Secondary		by TJ & RJ
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In the US in 2001, the No Child Left Behind Act (NCLB) created the Reading First program to help ensure that all students could read at or above grade level by the end of third grade (That always seemed strange to me – it’s like everyone should be above average: What do they think average means?) Anyway the programme has been continuously monitored since 2002 by the US Department of Education and the 2007/8 results are out now.  And the results are?  More children can identify letters and words, but they still can’t read.  Reading comprehension in participating schools is no better, despite the $6 billion funding.


The study compares Reading First schools with similar schools in the same districts that are not part of the program to determine the effect of the additional funding on reading instruction, students’ reading proficiency, and the relationship between reading instruction and students’ comprehension.  Between 30,000 and 40,000 students in grades 1, 2, and 3 were given a reading-comprehension test four times between autumn 2004 and spring 2007. The students attended nearly 250 schools in 17 districts. Half the schools were taking part in the Reading First program and were compared with similar schools within their districts.  The study also used extensive classroom observations to identify the instructional practices in both types of schools, as well as surveys of teachers, principals, and reading coaches.


The researchers found that while more time is spent on reading instruction and professional development in schools that received Reading First grants than in comparison schools, students in participating schools are no more likely to become proficient readers, even after several years with the extended instruction, the study found.  Among both the Reading First and comparison groups, reading achievement was low, with fewer than half of 1st graders, and fewer than 40 percent of 2nd and 3rd graders showing grade-level proficiency in their understanding of what they read. On a basic decoding test, however, 1st graders in Reading First schools scored significantly better than their peers in the comparison schools.


As Grover “Russ” Whitehurst, the director of the research, said, “I don’t think anyone should be celebrating the fact that the federal government invested $6 billion in a reading program that has shown no effects on reading comprehension.”


An interim report on the findings, released in May, drew scathing criticism from supporters of the program, who suggested the design of the study was flawed because it did not consider the likelihood that Reading First principles and practices had spread to schools outside the program.  But Mr. Whitehurst dismissed those claims, saying that although there may be some “bleed over” into non-Reading First schools, the classroom observations and survey data show that the schools are not so similar. “The schools were not doing the same thing,” he said. “There were differences in professional development, there were differences in their use of reading coaches, ... and there were significant differences in classroom practices.”


The full report can be found at � HYPERLINK "http://ies.ed.gov/ncee/pubs/20094038.asp" \t "_blank" �http://ies.ed.gov/ncee/pubs/20094038.asp� 











“Reading comprehension in schools is no better despite $6 billion funding.” 





Reading First- Comprehension later?	by TJ & RJ















































Exposing primary pupils as much as possible to their new secondary school helps transition
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Useful Websites:











I think most teachers will find this website really useful.  It is a compendium of problem behaviours and for each behaviour (i.e. not paying attention in class) there is a list of possible explanations for it. You can click on a possibility to learn about other relevant observations and experiments to further determine or confirm the source of the problem. There are 4 categories of behaviour: General Medical, Cognitive/Self-Regulatory, Behavioural, Social-Emotional.  When you have explored the possible reasons for the behaviour there are then suggested interventions for each problem.��Although the website was written for children with possible brain injury and is funded by a Brain Injury Association, most of the suggestions are relevant for any children. 


It is a real treasure trove with video tutorials, classroom management scripts and videos, etc.   Find it at  


� HYPERLINK "http://www.bianys.org/learnet/what_problems_are_seen.html" \o "http://www.bianys.org/learnet/what_problems_are_seen.html" \t "_blank" �http://www.bianys.org/learnet/what_problems_are_seen.html�  





If you have found any websites particular useful please e-mail them to us and we would be delighted to share it with others in the next newsletter.





**All of these websites and more can be found on our website www.eirim.ie
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WIN €50 Return completed Sudoko to Éirim with name and school address enclosed.  Winner announced next edition.





Tea Time Teaser: 	by KJ


Sudoku Challenge





Scribbles !!! 	











Aaaahhhhh!!
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Feature:	


What Resources are students entitled to?








Specific Speech and Language Disorder


Primary and Secondary:  


Eligible for resource hours if………





A psychological report indicating that the pupil’s non-verbal IQ (ie: Perceptual Reasoning Score on the WISC-IV) is in the average range.


- and -


A speech and language report indicating that one or more of the main areas of speech and language development are 2 standard deviations below the mean.





Borderline Mild General Learning Disability (IQ 70-79)


Primary:


Not eligible for additional resource teaching.  These pupils should be catered for by the classroom teacher and the learning support teacher.


Secondary:


Eligible for resource hours if….





Assessed by a psychologist and found to have a borderline mild general learning disability (IQ 70-79)


		-and-


Pupil has significantly low attainments and evidence that learning support and other interventions have made no significant improvements. 





Mild general learning disabilities (IQ 50-69)


Primary:


Not eligible for additional resource teaching.  These pupils should be catered for by the classroom teacher and the learning support teacher.





Secondary:


Eligible for additional resource teaching





Specific learning disabilities (dyslexia, dyscalculia)


Primary:


Not eligible for additional resource teaching.  These pupils should be catered for by the classroom teacher and the learning support teacher.


Secondary:


Eligible for resource hours if….


Assessed by a psychologist and found to have a full scale IQ in the 90+ (average or above) range


			-and-


The pupil’s literacy or numeracy score is at or below the 2nd percentile.





Exemption from Irish


Primary and secondary:


Eligible if…





Pupil is assessed by a psychologist as being of average intelligence (IQ ≥ 90) and attainments in basic language skills (reading/writing) fall below the 10th percentile.


Pupil is assessed by a psychologist as having a mild general learning disability and is failing to attain adequate levels in basic language skills.





Emotional Disturbance and/or Behavioural Problems


Eligible for resource hours if…





A report from a clinical psychologist or psychiatrist stating that the pupil has an emotional and/or behavioral disorder which is impairing his/her socialisation and/or learning in school.


- or-


A report from a psychologist stating that the pupil has significant and persistent emotional and/or behavioural difficulties which are impairing his/her socialisation and/or learning in school.





Dyspraxia


Primary and Secondary:


Eligible for resource hours if…..





Diagnosis of dyspraxia by occupational therapist/neurologist or multi-disciplinary developmental co-ordination disorder team.


- and �-


Pupil has significant difficulties that are impairing learning in school.  Evidence is required that attainments in maths or reading are at or below the 2nd percentile.





Autistic Spectrum Disorders


Primary and Secondary:


Eligible if……





Certification by a psychiatrist/psychologist or multi disciplinary team that the pupil satisfies the criteria for Autistic Spectrum Disorder





SNA 


Primary and Secondary:





An SNA is only allocated to students who have ‘care needs’ or are ‘a danger to him/herself or others.





Pupils with an emotional disturbance and/or behavioural problems (EBD) must have a report from the relevant professional (psychiatrist or psychologist) stating that the pupil has an EBD and the pupil must be receiving continuing treatment externally from the school.
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Sign up to the newsletter online at www.eirim.ie








What Resources are students entitled to (Cont.)
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Feature:


Dyslexia: The facts 








What is it?


Go back as little as 50 years and the term Dyslexia was only in its infancy and rarely if ever heard. It was considered a very rare condition and those who struggled with literacy were often dismissed by the teacher as less able or lazy.  However, in recent years the term Dyslexia has grown (almost out of control!) and can be heard resounding around the corridors and rooms of almost all schools.  But what exactly is it?





The term Dyslexia is difficult to define as there has been much controversy and debate around it.  However, it is generally accepted that it is a specific learning difficulty, mainly affecting reading, spelling and/or writing.  Difficulties in organization, number, sequencing, and motor skills may also be present. 





Dyslexia is typically characterized by difficulties with processing word-sounds, working memory (holding information in mind while simultaneously manipulating it e.g. recalling a string of numbers and reciting them backwards), rapid naming and automaticity of basic skills (Report of the Irish Task Force on Dyslexia 2001).  





Dyslexia is a life long difficulty and its effects can range from mild to severe, depending on the individual.  It tends to occur alongside other difficulties such as Dyspraxia and Attention Deficit Hyperactivity Disorder (ADHD). 





How common is it?


Approximately 3 to 10% of the population is affected by dyslexia (Snowling, 2000).  A national literature survey and other research suggested between 6.5 and 8.5% of 14-year-olds had literacy difficulties severe enough to limit their progress in education and other life opportunities (Report of the Task Force on Dyslexia, 2001).





Dyslexia tends to run in families therefore it is important that parents and teachers are aware that a child is at risk of having a literacy difficulty if a sibling or a parent has a specific learning difficulty.  Dyslexia is not related to intelligence, gender, race or social background. But biology is not destiny. The environment plays just as important a part and this is where teachers and parents can make the difference.





How will it affect school work?


Dyslexia is not the same as a problem with reading. Many dyslexic people learn to read, but have continuing difficulties with spelling, writing, memory, number and organisation.   





The degree to which dyslexia causes problems, in learning and in everyday life, depends on many factors. These include the severity of the dyslexia, the other strengths and abilities that a person has, the time of intervention (if any) and the kind of teaching and support they may have been given.  


What can I do to help?


Dyslexia need not be a barrier to achievement and success if it is properly recognized within society, and steps are taken to provide suitable teaching and training along with compensatory strategies and resources. 





At all ages, it is possible to improve literacy skills by using structured, multisensory methods, but research shows that early intervention is more effective. Thus, the early identification of dyslexia is paramount.  A diagnostic assessment can examine literacy skills and investigate the factors that may be affecting those skills. It will focus on the pattern of strengths and weaknesses usually seen in dyslexia, but will also consider the other major specific learning difficulties and other social and environmental factors that can affect learning. 


Knowing the individual’s strengths and weaknesses you can plan how best to deliver a programme of support and identify any additional supports/ resources that the individual may be eligible to receive e.g. additional resource time/ special class etc.


Teaching dyslexia children is not any different from teaching other children except that the skills of reading aren’t just automatically absorbed, but have to be explicitly taught.  The essential elements of any early reading programme for pupils with dyslexia include: 


A Phonological Awareness Training Programme: Undoubtedly phonological awareness training is an integral part of an effective reading programme for children with dyslexia. In as far as possible this should be embedded within a broad literacy programme and linked with language based reading instruction. 


A Systematic Structured Phonics Programme: A phonics programme, which develops and strengthens the sound symbol relationship, is also essential. 


Development of Sight Vocabulary: Children with dyslexia whose automatic recall is poor need to instantly recognise the most common words in the English language. Strategies are needed to recognise high frequency irregular words. 


Develop Strategies for Using Context and Gaining Meaning from Print: No matter which approach we choose, our ultimate goal is to enable the child to gain meaning from what they read. Consequently, children who don't expect their own reading to make sense need to be taught strategies for using context to understand and predict meaning. 


Practice in applying all of the above skills in reading and writing: Practice is essential to build fluency and automaticity in both reading and writing. 


As pupils move into the senior part of primary school and later into secondary school and third level education, they need to develop further skills such as: 


reading for information 


scanning 


skimming 


metacognition skills 


study skills


research skills


In adulthood, and in the later stages of schooling, the key to success is through improving skills, and by developing compensatory and coping strategies through an understanding of individual strengths and weaknesses and the consequences of those for learning and working in different ways. 


Unfortunately given the emphasis our schooling system places on reading and writing it is possible that the dyslexic child will be left behind in all subject areas not just their English class! It is therefore essential that teachers help children with dyslexia access the curriculum, making sure their difficulties in reading and spelling do not hold them back. A typical strategy for a pupil who is very capable mathematically but has severe literacy difficulties, is to have the teacher or another pupil read the Maths problem to the pupil. This strategy facilitates access to the Maths curriculum despite the pupil’s literacy difficulties. Teaching the dyslexic student key subject vocabulary i.e. science/ geography terms is also crucial.


If you suspect a child has dyslexia don’t leave it too late.  Remember early intervention and identification is paramount.  Contact Éirim on (01) 6674174 and arrange an assessment or download our referral forms from www.eirim.ie
































“Dyslexia tends to occur alongside other difficulties such as ADHD & Dyspraxia”





“10% of the population is affected by dyslexia”
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Dyslexia: The facts (Cont.)








“Teaching Dyslexic children is no different to teaching other children”
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About Our Company……














Éirim


65 Bath Avenue


Sandymount


Dublin 4





Phone:


01 6674174





Fax:


01 6674174





E-Mail:


� HYPERLINK "mailto:Éirim@eircom.net" ��Éirim@eircom.net�


Or


� HYPERLINK "mailto:training@eirim.ie" ��training@eirim.ie�











.








We’re on the Web!


See us at:


www.eirim.ie





Quote Corner








"What we hope ever to do with ease, we must learn first to do with diligence." 


(Samuel Johnson)

















Éirim: The National Assessment Agency Ltd conducts educational assessments for both private individuals, educational institutions and the HSE.  All of our reports are accepted by NEPS and can be utilized to apply for resource hours/exemptions/SNA’s etc.


Éirim is also running online& intensive training courses which have been approved and verified by the British Psychological Society (BPS).




















Éirim: 


65 Bath Avenue,


Sandymount,


Dublin 4,

















, the HSE
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Certificate of Competence in Educational Testing 	(Level A)








Enquire Now!! 		Éirim:   (01) 6674174











